Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic year.

Year 11 outcomes (2021/22):

Internal tracking/targets:

Year 11 Outcomes All Students Disadvantaged | Non-disadvantaged
Students Students
Disadvant o 5
Year 11 Cohort 258 92 165 aged (92) N i = ©
5 = 2 &
Attainment 8 55.32 50.79 58.17 A8 49.86 49.49 50.73 50.67
P8 -0.60 -0.64 0.00 -0.47
4+ Pass in English 79% 70% 86% 7+EM 10 = 12 11
: 4+ EM 77 74 70 86
and Mathematics
Ebacc 10 10 9 9
A8 English | 5.26 5.12 5.41 5.17
Staying in 99.6% (2020/21 100% 99.6% AR Maths 4.65 A.66 A4.54 521
Education or figures) A8 Ebacc 4.84 4.81 4.93 4.84
Training at 16+ A8 Open 5.18 5.17 5.35 5.30

Our review of the 2021/22 pupil premium expenditure shows that our new focus and accounting procedures have yielded much more positive outcomes.
When comparing results to 2019 (last exam cohort) the total A8 has increased by 10.4 points (which means that each student achieved a grade higher in the
subjects they took). The Progress 8 score for PP students is -0.01, revealing that PP students are achieving in line with the minimum expected standard, but
not reaching our ambitious target of +0.2 yet. Pleasingly, P8 data for EBacc (0.05) and Open subjects (0.20), shows that pupils are making above expected
progress in these areas compared to national figures. The school’s internal assessment data reveals targets were met in many areas but that measures for 4+
EM and A8 Maths continue to be a focus for next year.
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TEACHING: (Challenge numbers addressed: 3&4)

The achievement for All Audit (2021) identified the importance of involving subject leaders in monitoring the progress of PP students. Whilst
initially targets for disadvantaged student outcomes were set as part of Performance Management for all teaching staff, the process was refined
to include PP as a foci for the school’s accountability processes e.g. Subject Leader monitoring and Subject Showcases. In depth termly
conversations were held between Subject Leaders and members of their department, centred around SISRA data. These conversations informed
the foci for the CPD programme (Teach To The Top) and ensured high quality teaching. For example, the proforma for SL monitoring (including
teacher and pupil voice) in Term 2 was adapted to review the implementation of teacher feedback guides and in Term 3 specific teaching
strategies and their impact were highlighted. All departments have now produced ‘feedback guides’ and these will be revisited to ensure that a
wide range of feedback approaches are used so that gaps in learning can be addressed.

Pupil Premium Champions were appointed in Maths, Science and English. Whilst they had some collaborative meetings, to explore practical
strategies for closing the gap and to identify students for intervention, it is difficult to measure the impact of this activity. It was generally felt that,
as all teachers need to be accountable for the progress of PP students, that this should inform whole school CPD on quality first teaching.

In order to support the PP Lead with the monitoring of data against the action plan, a Deputy PP Lead was appointed. They had regular fort-
nightly review meetings, with the PP Lead, in order to collate data and assess progress. The best way to record evidence was discussed and a
range of models were trialled (using exemplars from ‘The Key’ and from the DFE website) to ensure that robust and appropriate evidence (both
gualitative and quantitative) was gathered. The school also started to work with the Manchester Communication Research School on their project
‘Making the Difference to Disadvantaged Learners’ (with the Deputy PP Lead and the Science PP Champion attending some of the sessions).
However, due to staffing issues, not all sessions were attended and no one person had an overall responsibility for implementing the findings
across the school.

Moving forward into 2022/23, ‘Addressing the Learning Needs of Pupil Premium Students’ is a whole school priority and, as such, forms part of
Objective 1 (Improving The Quality of Education’) in the School’s Improvement Plan. PP will be kept high on the agenda across the school and
an Assistant Headteacher has been appointed (responsible for PP as part of this role) to monitor and keep abreast of research to inform best
practice. They will continue to work with the Manchester Communication Research School, using the findings to develop and implement Trinity’s
PP strategy and to communicate the findings with all stakeholders.

TARGETED ACADEMIC SUPPORT: (Challenge numbers addressed: 3&4)



A whole range of interventions were implemented in order to offer targeted academic support to our most disadvantaged students. Below, the
table outlines the positive impact of the Period 6 Initiative, where PP students were targeted (one hour per fortnight) for option subjects,
combined and triple science. Whilst attendance varied across subjects and classes (for example, 76% of those invited to sessions attended in
the Autumn Term) the Pupil Premium students across these option subjects achieved extremely well.

Av Target Projected Projected EXAM Average Projected Projected EXAM
. Number - Number
Subject PG Attending Grade Grade Results Not PE Target Not Grade Grade Results
P6 Autumn Summer 2022 P6 Autumn Summer 2022

French 13 5cC 5a bc ba 3 5c 6b 7c 6a
Spanish 5 6b 7c 7c 7a 3 3a 6b 6a 8c
Geography 25 5b 5c 5c 5b 17 4a 4a 4a 5c
Histary 24 5b Sb 5c 5c 16 43 5c 4b 5h
Art 3 6b 7a 8c 7a 10 6b 5b 5a 5b
Computer Science 4 5c 5a 4a 5c 7 4a 5b 4h 5a
Enterprise & Marketing 9 p2 P2 D1 D1 4 M2 M2 M2 M2
Creative Media 2 P2 P2 P2 D1 4 M2 P2 P2 P2
GCSE PE 5 4a 4b 5¢c 5¢ 4 5c bc bc bc
BTEC PE 5 D1 P2 P2 P2 6 P2 P2 P2 M2
Health & Social 13 P2 P2 P2 P2 20 M2 M2 M2 M2
Engineering 22 M2 M2 P2 M2 14 M2 M2 D2 M2
Food & Nutrition 13 5a 5b S5a 6b 13 5h 5h S5a bc
Music 2 bc 6b Jc 6b 1 7b 8b 8h 7h

(Bi;rf;z:f'x;;csj 9 7a,7a,7b | 7c6a7b | 6a7a7c | 7ail7b 5 7c,7¢,7c | 7a7a7c | 7a,8bs8b | 7a7a7b

:l On or above target |:| Below target _'a" is at the top of the grade, ‘c’ is at the bottom. For BTECs, P = Pass, M = Merit, D = Distinction

Those selected to attend Period 6 were chosen either because of concerns regarding progress or a lack of confidence, yet almost all targets were met.
Of those not selected, some subjects need to review who was not selected and if, in hindsight, inviting them would have made an impact. The Period 6
initiative will continue in 2022/23 and attendance will be recorded and tracked using Class-Charts.

In addition, Tutor Trust sessions were offered to Year 11 students (one hour per week) to support PP students with their progress in English and Maths.
Students worked in small-groups (either face to face or on-line) with a tutor from The Tutor Trust (a partner of the National Tutoring Programme). Ses-
sions ran at the end of the school day. Eighteen students were tutored for English and eighteen for Maths. Attendance varied with some pupils attending
all sessions and others not engaging with the scheme as successfully (Maths 47% and English 60%). The Deputy Headteacher for Curriculum worked
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collaboratively with English and Maths subject leads, and pastoral leaders, to ensure that pupils were reminded of the importance of attending lessons
and maximising the additional sessions. They also liaised with the tutors from the trust, provided a suite of rooms, photocopied resources in advance
and employed ‘cover’ tutors should a tutor be absent. Weekly emails were sent to subject leads and tutors wrote weekly reports.

Subject Average SPI Average Mock Grade Average Exam Grade Pupils improving at least
one grade since mock

Maths (18 students) -0.88 3.5 4.1 61%

English (18 students) 0.13 5 6 61%

The target cohorts for the two subjects were different, with Maths targeting mainly 3/4 borderline students and English targeting a range of pupils, includ-
ing some from the higher prior attainment group. Whilst the SPI figures were negative, progress was seen between the mock and actual exams in both
subjects. Notably, some pupils made significant improvements; for example, in English one pupil achieved a 7 (SP1 0.95) and another a 9 (SPI 2.95),
whilst in Maths a student achieved a 7 (SPI 1.67). Feedback from the Tutor Trust was extremely positive. One of our online tutors, in their feedback
report, wrote, “It has been really great tutoring the students at your school”. He explained how one student had been, “a joy to tutor, her attendance has
been fantastic and she has consistently applied herself ... It has made my work as a tutor feel very worthwhile.”

During the Summer Term, the Tutor Trust initiative was trialled with KS3 pupils for Maths intervention. This involved six Year 8 pupils and eighteen Year
9. The tutoring took place during the school day (on a rolling timetable so that learning in other subjects was not impeded) and was based in a central-
ised location. Rather than using a variety of different tutors, one key tutor delivered all the sessions. Attendance improved significantly as a result and
the trial was deemed to be a model that we can replicate in 2022/23 for KS3 classes. Careful consideration will be given as to whether a similar model
will be used at KS4.

Additional Literacy support was also given to targeted Year 7 pupils. The Literacy Lead (a specialist TA) delivered Inference Intervention to 44 students
(15 PP) who had been identified (through primary school records and CAT tests as KS2 SATs reading data was not available) as needing additional
support to comprehend the curriculum. Students had a weekly one-hour inference intervention session, using the ‘Grow@3’ materials. The school was
involved in the initial project with Bristol University (2019) and has continued to work collaboratively with other schools (led by Barlow Hall Primary
School) to affect change in bridging the attainment gap. After receiving 10 inference sessions, the average Reading Comprehension Age, for the fifteen
PP students, increased by 4 months.



WIDER STRATEGIES: (Challenge numbers addressed: 1,2 &3)

Attendance and punctuality (2021/22): Fixed Term Exclusions and Behaviour (2021/22):
Fixed Term Exclusions Behaviour (2021/2)
. (2021/22)
Attendance (2021/22) Punctuality (2021/22) -
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7 19494 9571 | 956 | 97.1 | 979 | 976 9 2 4 6 o) | 218 | 441
8 |94.78| 95.76 | 955 | 954 | 97.2 | 965 10 > 0 ) 266 | 197 | 463
9 | 941 | 9493 | 949 | 945 | 96.3 | 95.6 (57%)
10 [93.02 95 943 | 922 | 952 | 944 11 4 1 5 1703 148 | 321
11 191.55]| 94.01 | 931 | 944 | 96.4 | 95.7 (54%)

This year, as pupils returned to ‘normal’ school routines after the pandemic, the importance of giving pupils the skills to develop their confidence
levels, and to impact positively on learning and aspirations, was paramount. During lockdown, the pastoral team dealt with significantly more

safeguarding issues and there was a rise in mental health problems, reflecting the national picture. Despite being faced with hurdles when plan-
ning trips and other ‘wider strategies’, such as Brexit and Covid related complications, the school has successfully offered more opportunities to

PP students than ever before.

A key challenge this year has been to improve the attendance of PP students so that it is in line with non-disadvantaged students. When looking
at the attendance data for the whole year (1/9/21 to 22/7/22) there remains a gap of 1.48% between the attendance of PP and non-PP students
(Non-PP 95.0%, PP 93.6%). However, the attendance of PP students has increased by 1.52% overall since 2021.

Weekly meetings were held with targeted students to set agendas, increase engagement and implement suitable interventions. Internal tracking
of attendance data shows that interventions and monitoring were somewhat effective in improving attendance and engagement at KS4.

When looking at behaviour data, the ‘wider initiatives’ have also had a positive impact to some extent, evidenced by O permanent exclusions.
Whilst there were 18 ‘suspension’ occasions (26 days) — higher than the previous year which stood at 8 ‘suspension’ occasions (14 days) — it
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again should be noted that many pupils were educated at home due to Covid in 20/21. When compared to the last full academic year spent in
school, the number of pupils getting fixed term exclusions (suspensions) dropped considerably from 49 (63.5 days). Internal monitoring of the
number of detentions given (C3s) reveals that there is still a gap, with PP students achieving more detentions (on average 56%). This is
particularly true of Year 8, with 71% of detentions being awarded to PP students. Working with staff, pupils and parents, to close the gap, will
continue to be a key focus next year.

An array of opportunities were given to PP students to improve their confidence and motivation. One such intervention was the Black Lawyers
Matter programme, where twenty-one Year 10 students (six PP) spent time with mentors, attended university sessions and were motivated by
guest speakers to raise aspirations. They attended six sessions throughout the year and all completed work experience with the Crown Prosecu-
tion Service. As part of the programme, our students attended the Anthony Walker Foundation Law Scholarship Scheme event at the Lowry. The
foundation was set up to provide educational opportunities, bursaries and apprenticeship programmes aimed at ensuring that the CPS is repre-
sentative of the community it serves. The students took part in Q&A sessions with professionals from the CPS. The excellent behaviour of our
students showed how engaged they were. Ms Baller explained that, “Our group were highly praised as an outstanding group of people by those
running the event.”

Similarly, the school again worked with an external provider, The Diane Modahl Foundation, to prepare Year 10 students with life skills. Nine PP
students participated in the scheme with attendance at the sessions varying from 71% to 100% (average attendance 90%). In the end of year
report, the foundation noted that the students, “felt they have made progress across all areas of personal development that we track through our
programmes. Most notably with regards to their Character & Attitude, Basic Skills and Professional Behaviour.” The programme evaluation stated
that, “We have developed strong relationships with the young people both as a group and on an individual basis and their progression has been
clear to see. Each individual has moved forward in their ability to take responsibility for their own learning and commitment to the sessions and
this has seen a positive uplift in their key character development skills, most notably with regards to their communication, self-awareness, confi-
dence and willingness to take on new challenges”

The Living Well initiative was also launched this year for pupils in years 7-11. Its aim was to maintain pupil wellbeing through a range of form
time activities, including singing, reading, discussion and mental health awareness. Staff and pupil voice shows that this structured approach to
form time has had a positive impact on pupil behaviour and attitude. In the Summer term, form tutors were invited to give feedback upon this
initiative in the form of a Microsoft Forms questionnaire. Comments were overwhelmingly positive. For example, when giving feedback on Read-
ing, a Y7 form tutor commented that, “/f settles the pupils down and gets them calm ready for the school day. For some, it will be the only non-
school book reading they do.” A Year 10 Form tutor added that reading in form time is, “A true shared activity, broadens their knowledge, raises
discussions of historical events and current affairs.” The Living Well suite of activities will be reviewed for 2022/23 to ensure that it continues to
meet the wellbeing demands of pupils.

Enabling students to develop their self-esteem was also a priority from the start of the year, with a team building day planned and delivered in
the first half-term. The Deputy Head for Pastoral Support and Student Standards gave the following review in the school’s newsletter: “Last week,
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Years 7 - 13 took part in a team building day ran by a company called ‘Wise Up’. The day was aimed at forging and strengthening bonds
between students in each form group. The day involved physical and logical tasks, allowing the different strengths of the members of the team to
shine. The days were a great success, inspiring students to plan, communicate, work together, reflect and motivate themselves and others
throughout the day”

Pupils were given other opportunities, throughout the year, to develop cultural capital and knowledge of the wider world. In the Summer term,
thirty-one of our PP students (from Y8 and Y9) went on a trip to Normandy, enabling them to experience learning outside the classroom in
another country (funded by a grant from the British Council's Turing Scheme). They practised speaking a foreign language and broadened their
minds through the study of another culture. In the feedback, teachers noted that, “Students visited a goats cheese farm, the Bayeaux tapestry,
Omabha beach and British and American cemeteries. We also spent two days in a partner school in rural Normandy. During these two days, our
students learnt about the differences between the French and English school systems and were able to participate in many different lessons. The
students were able to meet their pen pals and had a chance to ask lots of questions and make lots of new friends.”

Similarly, a Year 6 Summer School also took place during the summer holiday 2021 to support pupils with the transition from primary to
secondary school. All pupils were invited to take part, with 89 invitations being issued to PP students. The average number of students in school
each day was 186. Students took part in a range of activities (including: PSHE, Code Breaking, Computing and Z-Arts) where they were
encouraged to build resilience and form friendships. In the impact report to the headteacher, the coordinator wrote that, “At the start of the week
the students completed a questionnaire saying how they felt about starting high school. The majority wrote that although they were nervous they
were excited about taking the next step but they were worried about making friends and not being able to find their way around school. By the
end of the week students wrote that they felt confident about starting in September and some of them were hoping to meet up over the holidays
with some of their ‘new’ friends. Certainly, when they arrived on their first day in September there was no sign of the usual nervousness and they
all knew exactly what to expect and where to go; there was an air of excitement at seeing people they had worked with during summer school
again.”

Other interventions were also put into place to improve engagement and improve aspirations. For example, targeted students completed the
Gateways Project with the University of Manchester — encouraging them to have high aspirations by being the first in their family to attend
university. Initiatives to support the mental health of students have also taken place this year. At KS3,15 students (10 PP) participated

in Forest School. The intended outcome was to develop communication and interaction skills, problem solving, resilience and self-regulation, so
that students could engage more fully with learning. Students attended every Wednesday from 6th October to 24th November.

Enrichment and extra-curricular opportunities for all year groups have increased significantly this year and been tracked more closely by the
newly appointed Wellbeing Coordinator. Registers have been kept centrally for activities, unlike in previous years. Our target was to ensure that
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the uptake of disadvantaged students was at least in line with the proportion of PP students in school. Whilst this has been met in each year
group, and targets exceeded in some clubs such as ‘Cooking Club’ and ‘DoE’, we still have some way to go in ensuring that teachers avoid gen-
eralisations and promote extra-curricular equally to all students. In 2022/23 extra-curricular registers will also be taken using Class Charts, allow-
ing accurate attendance to be produced and tracked with more precision.

The school has also given considerable financial support to fund peripatetic music lessons for PP students (£21,090). One hundred PP students
took part in in-school music lessons (30% of pupils taking part in in-school music lessons). The range of vocal and instrumental groups/lessons
was varied and more pupils had lessons than in previous years; groups include choir, steel band, orchestra, string group, brass group, woodwind
group, guitar group, jazz band and rock bands. In terms of instrumental tuition, guitar (30 PP) and steelpan (26 PP) lessons were very popular
with our PP students.



