
Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic year.  

Year 11 outcomes (2022/23): 
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Our review of the 2022/23 pupil premium expenditure shows that our continued focus and accounting procedures have yielded some positive 

outcomes. Whilst pupil premium performance was slightly lower than our targets, it should be noted that, when comparing results to 2019 (last 

exam cohort with similar grade boundaries) the attainment gap has narrowed (40.34 A8 in 2019, 43.98 A8 in 2023). When looking at the 

progress made by PP students, the Progress 8 score is -0.04, revealing that PP students are achieving marginally below the minimum expected 

standard.  

 

 

Year 11 Outcomes All Students Disadvantaged 

Students 

Non-disadvantaged 

Students 

Year 11 Cohort 257 100 154 

Attainment 8 52.25 43.98 57.62 

4+ Pass in English 

and Mathematics 

73% 57% 84% 

Staying in 

Education or 

Training at 16+ 

           97.7%          96%             98.7% 



TEACHING: (Challenge numbers addressed: 3&4) £246,012.18 

All teachers know who the PP students are in their classes (as identified on Class Charts) and subject leaders  monitor the progress of PP 

students in their departments. Subject Leader monitoring and Subject Showcases have a focus on PP. In depth termly conversations are held 

between Subject Leaders and members of their department, centred around SISRA data. These conversations inform the foci for the CPD 

programme and ensure high quality teaching.  

The school has continued to work with the Manchester Communication Research School on their project ‘Making the Difference to Disadvan-
taged Learners’ (with the Assistant Headteacher, responsible for PP as part of this role, attending all sessions and completing the course in 
Feb.23). The findings, from this collaboration, were used to further hone Trinity’s PP strategy (based on the EEF’s ‘Putting Evidence To Work’ 
implementation guidelines).     

Improving disciplinary literacy is key for students as they learn new, more complex concepts in each subject. To improve the literacy of all stu-
dents, including PP, staff received sustained professional development on how to support pupils with vocabulary acquisition. Staff training, deliv-
ered as part of the Development Time Cycle (6 sessions in total) utilised strategies from the EEF’s menu of approaches, alongside OFSTED’s 
guidance on supporting ‘Reading In Subjects’. The training was delivered by a team of literacy specialists (including the Reading Lead, SEND 
team and Speech and Language therapists) who modelled strategies (such as word maps and Etymology trees) and stressed that, in the words 
of Tom Sherrington, that the best strategy is to aim to “focus on teaching everyone better”. In follow up sessions, good practice was shared (as 
seen in a series of ‘drop-ins’) and departments were given time to adapt schemes and resources. Feedback from the Development Time reviews 
showed that the training and support was valued. The proforma for formal ‘Departmental Minutes’ was also adapted to include a Literacy and PP 
section. Moving forward, Literacy (especially EEF recommendation 2 ‘Providing targeted Vocabulary Instruction’) continues to be an important 
strand of high-quality teaching and forms part of the school’s 23-24 SIP. The literacy team will support departments with areas highlighted in 
Department Improvement Plans and any needs identified in Departmental Minutes. 

In order to improve the reading, vocabulary and comprehension amongst disadvantaged students across KS3 the school has also given all Y7 
pupils access to the ‘Bedrock’ vocabulary online resource, accessed during fortnightly English lessons and set as weekly homework. Since being 
introduced in January 23, weekly reports show that pupils are making good progress (with PP students making more progress than non-PP stu-
dents (PP 15%, non-PP 14%). In 23/24, all Y7 and Y8 pupils will have access to Bedrock, and their progress monitored, from September 23, to 
continue to address this barrier to learning.  

TARGETED ACADEMIC SUPPORT: (Challenge numbers addressed: 3&4) £84,500.03 

EEF studies show that small group tuition approaches are beneficial in helping pupils overcome barriers to learning. A whole range of 

interventions were implemented in order to offer targeted academic support to our most disadvantaged students. Crucially, high quality 

diagnostic assessments (such as CAT tests and Progress Tests) were used to ensure that pupils were identified for and received the appropriate 

support. 

 



One such initiative, introduced last year, is Period 6, where Y11 PP students were targeted (one hour per fortnight) for option subjects and triple 

science.  This year, attendance at Period 6 sessions was completed on Class Charts, so the percentage of students attending could be recorded. 

Not all students were expected to attend, just those who were invited, with Pupil Premium students prioritised. The table below outlines the 

positive impact. 

 

• In some subjects a small proportion of Pupil Premium students met or exceeded their target to be in the top 20% of results nationally. These were 

Computing, Food & Nutrition, History and Enterprise & Marketing. Discussions this half term will focus on which students were targeted for Period 6 

and how the sessions were led. It is important that the Period 6 sessions are having a positive impact on these students and not just other students.  

• Comparisons using the percentage of Period 6s attended by individual students showed no correlation between attendance and progress or attend-

ance and attainment. This will be due to underachieving students being asked to attend and those already on target not needing to attend. 

 

English and Maths Mentors also supported KS4 students. Of the students that the Maths Mentor worked with, 94% were Pupil Premium. In Y11, 

71% of those mentored for maths progressed from ‘mock’ Exams to ‘actual’ exams. The students’ attendance at additional sessions was good and 

they were keen to work with the tutor. Similarly, an English mentor was employed from January onwards, working with 24 targeted PP outlier students 



who were deemed to be at risk of underachieving in English compared to other subject areas. The mentor provided in class support and morning inter-

vention sessions during registration time.  The overall residual for this cohort was +0.22 for Language and +0.52 for Literature. 

 

In addition, after the successful trial of the Tutor Trust initiative in the Summer term of 2022, Tutor Trust sessions were offered to identified PP stu-

dents (one hour per week) to support them with their progress in Maths (Cohort 1) and Maths/or English (Cohort 2). In total, an impressive 1596 hours 

of tutoring was offered. Students worked in small-groups with a tutor from The Tutor Trust (a partner of the National Tutoring Programme). The vast 

majority of sessions took place during the school day (except Y10) and sessions were scheduled on a rolling timetable so that learning in other sub-

jects was not impeded. The Assistant Headteacher/PP Lead worked collaboratively with the Deputy’s PA to ensure that pupils were reminded of the 

importance of attending lessons and maximising the additional sessions. They also liaised with the tutors from the trust, making sure that a centralised 

room was provided, resources photocopied in advance and ‘cover’ tutors provided should a tutor be absent.  Registers were kept and feedback moni-

tored using ‘Insight’ (TT platform). This cohesive approach was very successful as shown by the excellent attendance figures seen in the table below. 

 

Subject Year 7 Year 8 Year 9 Year 10 

 Pupils Attendance Pupils Attendance Pupils Attendance Pupils Attendance 

Maths  27  87.5% 24 89.5% 24 83% 9 61% 

English  N/A N/A N/A N/A 15 83% 9 78% 

 

Cohort 1 (Maths): 39 PP students attended 15 sessions. Attendance was 91% for 7/8 and 79% for Y9. Pupil voice was very positive and Socrates tests 

showed that pupils were making progress. As a result, we decided to extend the sessions to Y9 (English) and Y10 (Maths and English) in Cohort 2 (69 

PP students attended 15 sessions). Attendance continued to be high for the Y7-9 ‘during school day’ sessions – with an average of 86.6%. The attend-

ance for the Y10 ‘after-school’ sessions was lower, with many students having genuine reasons for their absence E.G. other school commitments such 

as sports fixtures, school trips, the school play etc. This will be reviewed for 23/24. Feedback from pupil surveys (Inventory) was as follows (out of a 

possible 10). 

 

 

• Enjoyed sessions:7 

• My tutor encourages me: 8 

• Sessions are fun and engaging: 8 

• Feel made progress: 7 

• Gained confidence:7 

 

Our positive relationship with Tutor Trust continues and we have also contributed towards the ‘NTP Government Case Study’. Tutor Trust fed back that   

‘We have been so impressed with how well the programme is running at Trinity, and we are really excited to share that’. In the NTP Case Study 

blog they noted that: 'Students who took the test this year at Trinity CofEHS made on average 7.46% progress from the baseline to endpoint 

test. The highest percentage increase was 55%'. 

 



Additional Literacy support was also given to targeted Year 7 pupils. The Literacy Lead (a specialist TA) delivered Inference Intervention to 49 PP 

students who had been identified (through primary school records and CAT tests) as needing additional support to comprehend the curriculum. Students 

had a weekly one-hour inference intervention session, using the ‘Grow@3’ materials. After receiving 10 inference sessions, the average Reading Com-

prehension Age, for the 49 PP students, increased by 10 months.  Pupils who had received intervention in Spring 22 were re-tested in May of 23. The 

results showed that the overall comprehension gains from the previous year had been maintained and that pupils had not regressed. Moving forward, 

the effectiveness of the provision, including that of the choice of reading age tests and the size of the cohorts, will be reviewed.  

 

Likewise, at KS3, a Higher-Level Teaching Assistant (with a specialism in maths) supported 15 Y7 students (11PP) who, in their KS2 SATS, were 

assessed as working towards the expected standard. All students made progress from their initial assessment to the end of the year. 18 PP KS3 pupils 

(6 per Year group) also attended weekly sessions, delivered by MESME tutors (Mathematical Education For Social Mobility and Excellence). The aim of 

the charity is to support high attaining students to develop their mathematic excellence, therefore allowing them to go on to have a greater and richer 

range of future personal, employment and economic choices. Attendance at the sessions was 86% and feedback from pupils was positive. 

 

Disadvantaged students in Y11 were also given a selection of guides and workbooks to support them with their revision in the following subjects: Sci-

ence, Maths, English Language, English Literature, French, Spanish, History and Geography. They were handed out at Y11 Parents’ Evening, following 

discussions with subject teachers about effective revision strategies. During weekly form time sessions (KS4 – ‘Living Well’ activities) students were also 

explicitly taught how to revise and given time to put these strategies into action. Moving forward into 23/24, as part of the newly introduced Y11 ‘Exam 

Support and Next Steps Evening’ in November, parents will also be given more information about how their child can use revision guides effectively. The 

range of guides given to PP students will be broadened to include R.E. and Food Technology. Research shows that the impact of revision guides in-

creases as they are referred to in lessons. With this in mind, Engineering workbooks (for the Electronics course) have been purchased and will be uti-

lised in lessons (as the majority of the cohort are PP students). 

 

 

 

 

 

 

 

 



WIDER STRATEGIES: (Challenge numbers addressed: 1,2 &3)  £271,391.61 

 

7-11 Attendance (2022/23):                                                                   Fixed Term Suspensions and Behaviour (2022/23): 
 

                                           
                                                                               

 

 

 

 

 

 

 

 
 
 
This year, the challenge areas were: attendance, parental engagement and readiness to learn (especially PP students in Y9 as in the previous 

year they were awarded 71% of the C3 detentions). The ‘Class Charts’ software was introduced to enhance communication with all stakeholders, 

enabling detailed data to be recorded and the impact of interventions measured, allowing parents to keep up to date with the daily life of their 

child's Trinity experience. Parents can see their child's timetable, credits achieved as well as key announcements throughout the year. Equally 

‘Class Charts’ enhances the way staff can track student behaviour and progress, allowing staff to have centralised information relating to Pupil 

Premium, SEND and New to English identification. Class charts has significantly increased the number of positive messages shared with all 

students and parents, including Trinity Credits (achievement points), due to its functionality. 
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189 
 

359 
 

8 2 0 2 
298 
(54.4%)  

250 548 

9 5 2 7 
385 
(61.8%)  

238 623 

10 5 4 9 
332 
(59.2%)  

229 561 

11 1 5 6 
223 
(47.7%)  

244 467 



A key challenge this year has been to improve the attendance of PP students so that it is in line with non-disadvantaged students. When looking 
at the attendance data for the whole year there remains a gap of 2% between the attendance of overall and PP students. Attendance for PP 
students is similar to last year (93.69%) and remains a challenge area for 23/24.   
 
When analysing the behaviour data, the ‘wider initiatives’ have also had an impact to some extent, evidenced by only 1 permanent exclusion 
(Y9). Of the 27 Fixed Term Suspensions given, 16 were PP students. This is higher than the 18 (9PP) awarded in the previous year but reflects 
the school’s relentless commitment to excellent standards of behaviour, enabling all pupils to be ready to learn and for teachers to employ sanc-
tions and rewards consistently and transparently (as communicated on Class Charts). The school’s procedures and processes have been 
adapted to include a phone call home whenever a C3 detention is issued, therefore increasing parental engagement. In 21/22, of the total C3 
detentions issued, 71% in Y8 were PP. Whilst the gap for this year group has narrowed by almost 10% in 22/23, the behaviour and motivation of 
PP students in Year 9 (moving into Y10) continues to be a key focus. 
 
‘Class Charts’ has also allowed for achievement points to be issued, monitored and celebrated. A total of 237521 achievement points were 
awarded. Of these, an average of 33.75% were awarded to PP students (in-line with the percentage of our PP cohort). This reveals that PP stu-
dents are being successful in lessons, are engaging with learning and are motivated by rewards in a similar vein to their non-PP peers. 
 
Pastoral staff, the attendance team, external mentors, a careers advisor, the Art Psychotherapist and Speech and Language therapists 
have continued to deliver a range of support for our pupils, challenging persistent absenteeism and lack of engagement.  
 
An external mentor (through an SLA with One Stop Youth Service) was again employed to work with targeted pupils who required specialist 
support to manage their self-regulation or social and emotional skills. This intervention is aimed at predominantly KS4 students, however our 
mentor works with KS3 students if a need for early intervention is identified. Students meet on a one-to-one basis. The regularity of meetings is 
continually assessed and is dependent on need during the academic year. A key area of the mentoring work is in supporting students when they 
reach Y11 with their college applications, ensuring that the applications they put in are in line with their abilities and future plans. Once Y11 stu-
dents finish high school, the mentor continues to keep contact in place over the summer period, to support their transition to post-16 destinations.  
 
Likewise, we employ the services of Career Connect to carry out ‘one-to-one’ careers interviews with our students. Our careers adviser met 
with all Y11 students for this purpose. All 260 Year 11 students had the opportunity to share their aspirations and plans with the careers advisor. 
In addition, independent advice and guidance was given to support students as they considered the courses and establishments that were most 
appropriate to their needs.  Individual career action plans were written post-meetings. 24 Y11 students, who needed further input, had additional 
interviews. Regarding destinations, our 'Moving On Report', from November 2022, showed 97.7% (96% PP) of this Y11 cohort moved on to a 
positive post-16 destination. 
 
At KS3, interventions were also put into place to encourage pupils to consider their future career choices and to have high aspirations. 36 stu-
dents (23 PP from Y7, Y8 and Y9) completed the Gateways Project with the University of Manchester. Gateways is a 5 year progressive learn-
ing programme to support PP students, with university potential, to access higher education.  
 
The Speech and Language Therapist (SALT) team have not only worked alongside staff to develop the quality of teaching but have also sup-
ported pupils who may lack engagement and confidence due to limited communication skills. The SALT team observe students who struggle with 



language acquisition. Some students have full assessments completed and a ‘Communication Passport’ is then produced, outlining strengths, 
difficulties and strategies to support learning. These are shared with the students' teachers. 
 
The school also offers social and emotional interventions in the form of sessions with our Art Psychotherapist. In the year 22/23, there were 28 
new referrals for pupils to start Art Therapy, in addition to the 16 from the previous year. In total, there have been 44 young people who have 
accessed some form of Art Therapy intervention this year (26 PP). Feedback from students and parents has been overwhelmingly positive and 
reveals how this intervention has supported pupils who may have experienced some form of abuse or neglect. Its impact can be further evi-
denced as many of the students who receive Art Therapy go on to study at KS5 and continue to engage with education. 
 
External mentors, from The Diane Modahl Foundation, continued to support some of our Y11 students to develop life skills. Nine PP students 
were identified for the 2 year programme when in Y10, post ‘lockdown’, to support with emotional needs resulting from the pandemic. In the end 
of year report, the foundation noted that the students had made progress across all areas of personal development, most notably with regards to 
their Character & Attitude, Facing Challenges and Professional Behaviour. The foundation concluded that, “We have thoroughly enjoyed the 
privilege of working in partnership with Trinity High School and with this particular group of students over the past two academic years. The 
growth in confidence and development of personal skills that we have seen has been very rewarding. We have developed strong relationships 
with the young people both as a group and on an individual basis and their progression has been clear to see.” Whilst this intervention was 
somewhat successful, it will not take place again next year as was specifically implemented to support an identified cohort with the transition 
back to school post lockdown. 
 
As a school, we are aware that financial restraints in the family home can be a barrier to pupils engaging fully in the life of the school. To ensure 
that we are as inclusive as possible, a fund has been made available to pay for basic necessities on a needs basis E.G. food, uniform and 
transport costs. P.E. kit can be a huge barrier to participation in both lessons and extra-curricular school sport. To enable all pupils to fully partici-
pate in sporting activities this year, we provided 62 new PE T-Shirts for year 9 students moving into year 10. The kit is very visible, as in Y10 it 
changes from red to black; this funding has allowed students from a disadvantaged background to gain the same health and social benefits as 
their peers. We have also supported 21 students with a one-off payment towards the sports club fee (outside of school). This is a contribution to 
helping our students maintain memberships with clubs and contributing to a healthy lifestyle. 

Even before students arrive at Trinity, we want them to feel confident about the next steps of their educational journey. Transition, from Primary 
to Secondary school can be a stressful time for both pupils and parents alike. To ensure that parental engagement is a positive experience from 
the start, and to enable all parties to feel confident about the process as they start their learning journey at the school, all Year 6 pupils were 
invited to take part in a Summer School, with 77 invitations being issued to PP students, 58 of which attended. 201 students took part across 
the week with the average number 170 of students in school each day. A range of activities were led by both Trinity staff and external providers 
(including: PSHE, Code Breaking, Computing and PE) where students were encouraged to build resilience and form friendships. The coordinator 
reported, 'At the start of the week the majority of students felt nervous about high school but excited about taking the next step. However, they 
were worried about making friends and not being able to find their way around school. By the end of the week students felt confident about start-
ing in September and some of them were hopping to meet up over the holidays with some of their ‘new’ friends.' Students reflected: 'I enjoyed 
making new friends and doing lots of different activities.'; 'I liked doing PE every day and the team building activities on the last day.'; 'I liked the 
food and PE. It was fun to play games with the other students joining the school.' 



To support Year 6 into Year 7 with the ever-increasing reading demands at secondary school, a Transition Read event was launched at the 

Year 6 New Intake Evenings in July 23. All Y6 students were given a copy of ‘Fight Back’ (by A M Dassu) to encourage reading for pleasure and 

to increase parental engagement with the reading process. The book linked to an introduction unit, to be delivered by English teachers in 

September 23. Parental feedback will be gathered at the ‘Y7 Parents’ Evening With Form Tutors’ in October 23 and English teachers will be 

asked to give feedback on whether the Transition Read had sufficient impact to be continued as part of the transition unit in 23/24. 

In addition to the ‘normal’ timetabled lessons, we do also collapse the timetable on occasions to enable students to develop other skills. This 
year, supporting pupils with low self-esteem and confidence has continued to be one of our challenge areas. As in previous years, a team build-
ing day was planned and delivered for all pupils (Years 7-13 with Y7 being delivered as part of the Summer School). The purpose of the day was 
to strengthen bonds between students in each form. The ‘Time Attack’ challenge incorporated over 35 different team building and problem-solv-
ing group tasks in a round robin style activity day. Some of the tasks were more physical, whilst others were more logical, allowing the different 
strengths of team members to shine through. The Deputy Head for Pastoral Support and Student Standards explained that: “The day was de-
signed to inspire the students to plan, communicate, work together and motivate themselves and others throughout the day. Students also devel-
oped self-reflections skills as they were encouraged to review their actions at regular intervals throughout the day.” The team building days – and 
the external provider - will be reviewed to ensure that new activities are offered. 
 
During the school day, we have also timetabled enrichment activities to build cultural capital and support the mental health of students. To create 
a positive learning environment from the start of the day, and to enable form tutors to nurture their forms and support them educationally and 
emotionally, the Living Well form time initiative has been further embedded this year for pupils in years 7-10. Its aim is to maintain pupil wellbe-
ing through a range of form time activities, including Reading, Numeracy Ninjas, Careers, Wellbeing, Assemblies, Revision and Wellbeing. The 
‘Living Well’ survey (completed by 37 members of staff) 49% felt that the balance of form time activities was about right as it enabled them to 
‘manage issues’, ‘support students to get into the correct mindset’ and ‘provide revision time’. The ‘Wellbeing’ activity was seen as ‘least useful’ 
and form tutors desired more non-directed time to allow for ‘follow up conversations following behaviour incidents’. As a result, the ‘Wellbeing’ 
activity has been removed for 23/24, allowing form teachers the flexibility to prioritise weekly discussions with their forms as issues arise.  
 
As identified above, ‘Reading In Form Time’ formed part of the Living Well package of activities, aimed at addressing the challenge of improving 
reading skills. Form Tutors read a whole class reader to their forms to model good practice. Regular ‘Drop Ins’ showed that form tutors were 
reading aloud to their forms for the timetabled 20 mins per week. Pupil voice (as part of the Literacy showcase) expressed a desire for text 
choices to be reviewed – this will be addressed in 23/24. Also, after feedback from literacy advisors, in 23/24 staff will be given guidance on the 
principles of ‘Reciprocal Reading’ and resources adapted accordingly. 
 
To improve cultural capital, particularly in terms of giving students access to the arts during the school day, the school has given considerable 
financial support to fund peripatetic music lessons for PP students (£23,400). 117 PP students have taken part in in-school music lessons (rang-
ing from 1:1 instrumental/vocal tuition (16), small group instrumental/vocal tuition (73) and large group instrumental/vocal tuition (28). The range 
of vocal and instrumental groups/lessons is varied with groups including choir, steel band, orchestra, string group, brass group, woodwind group, 
guitar group, jazz band and rock bands. All Y7 students take part in fortnightly singing (as part of Living Well package) and, during Arts Week 
(Summer Term) they all attend workshops led by the RNCM and Z-Arts.  
 



For the first time this year, PP pupils were targeted for the ‘DJ Play Virtuoso’ club. This after school activity ran in the Summer Term and pupils 
learned the basics of DJing. 5 students participated and enjoyed the sessions. Next year, the sessions will be aimed at Y9 and will run over a 
lunch-time to enable more students to engage. 
 
After school Enrichment and extra-curricular opportunities for all year groups have again increased significantly this year. In 22/23, 74 clubs 
ran and can be broken down into the following categories: PE (41), Music (17), LRB based clubs (5), Debate mate (1), Christian Union (2) For-
eign film club (1), DoE (2) and Further Maths (3). These clubs generated 9797 house points being awarded for participation in extra-curricular 
activities. Class Charts shows PP students achieved 2390 (25%) of the house points awarded. Our target was to ensure that the uptake of disad-
vantaged students was at least in line with the proportion of PP students in school. However, it is very difficult to measure this precisely as regis-
ters for extra-curricular activities have been produced using Class Charts for the first time. It has proven more difficult than anticipated to collate 
attendance information and some data has been inaccurate. The Wellbeing Coordinator has emphasised that more research and guidance is 
needed to address this in 23/24.There are too many clubs to mention individually, but below are few of the highlights of clubs introduced this year 
(funded by PP stream). 
 
To promote a love of reading, build cultural capital and to share writing success, we worked with First Story (LRB based) as an extra-curricular 
after school activity this year. We participated in the taster programme, delivering 8 after school creative writing workshops. 34 students (70% 
PP, mainly Y7) worked with a professional writer in residence (Danielle Jawando). The exit survey showed that pupils had developed writing 
skills, creativity and confidence. 26 of our students attended the Young Writers’ Festival at Downing College, Cambridge and 16 attended the 
regional ‘Connect’ event at MMU. Our students entered an array of competitions and won prestigious prizes in all categories, including: an online 
writing event with Cambridge University, a place at the Summer Residential and having work displayed as part of the UNESCO City of Literature 
writing trail. Parents were invited to a ‘Showcase’ in the Summer Term and feedback was very positive. It was great to witness how students 
grew to see themselves as writers and performed their pieces with pride. Likewise, the staff involved in the delivery of the programme also 
gained writing skills as they attended on-line CPD led by professional writers. Due to its success, we will be participating in the in the full 16 week 
programme next year, which will also culminate in a published anthology of the pupils’ work. 

We also introduced a ‘Make-up Artistry’ course in the Summer Term, targeting 18 KS4 students over a 6 week course. 10 of the students were 
PP (56%). The course focused not only on ‘glam make-up’ but ‘special FX’ such as bruising, cuts and scars’. Many of the students had chosen 
Drama at KS4 or had been involved in a whole school drama production of ‘Wendy and Peter Pan’ (Feb 23) (either in an acting, technician, cos-
tume or make-up capacity). All students were given an AQA certificate in recognition of their work and felt that the course had motivated them 
and helped them to gain skills that they could either apply to their GCSE Drama course of to employ in future careers. 

Likewise, we also trialled a KS4 Photography course to enable PP students to try new opportunities. The course ran for two 1hr sessions per 
week, offering workshops (and skill based learning) on  digital photography, post editing skills and basic to advance camera skills.  Originally, 18 
students were invited (12 PP) but attendance fell in Y11 as pupils prepared for their GCSE exams, attended 6th Period lessons and had other 
school commitments.  A success of the course was that one student was deemed to have the necessary skills (and portfolio) to entered for the 
Photography GCSE (obtaining a 6) and some of the students carried on doing photography at A Level, or as a hobby, transferring the skills learnt 
in the sessions. Unfortunately, the photography specialist has now been appointed in another role at the school, meaning that the course will not 
continue in 23/24. 
 



Theatre trips, to build cultural capital and support students with the stagecraft element of the GCSE Literature course, have again taken place. 
In January 23, a group of 36 (all PP) Y10 students visited The Lowry Theatre in Salford Quays to watch a production of ‘An Inspector Calls’, a 
KS4 English Literature text. The production was an exciting opportunity for students to fully immerse themselves in a theatre experience and 
develop their understanding of the plot and characters.  
 
A range of residential opportunities have also been given to our students, allowing them to participate in activities that enable them to develop 
life skills. 201 Year 8 students went to Anglesey (38% PP) where all took part in a variety of water sports activities, climbing, mountain biking, 
sports, problem solving, orienteering and learning how to live with each other in shared accommodation. Similarly, 48 Y9 and Y10 students went 
on the Ghyll Head trip. 46 of these were PP (96%). They participated in activities such as climbing, hiking, zip wiring, caving, ghyll scrambling, 
fire lighting and learnt social skills such as clearing up after meals and setting tables for each other. 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 



 


