Pupil premium strategy statement
This statement details our school’s use of pupil premium (and recovery premium for the 2023 to 2024 academic year) funding to help improve the attainment of
our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had
within our school.

School overview

Detail Data

School name Trinity C of E High School
Number of pupils in school 1247

Proportion (%) of pupil premium eligible pupils 449 (36.00%)

Academic year/years that our current pupil premium strategy 2023/24

plan covers

Date this statement was published

Date on which it will be reviewed

Statement authorised by Julian Nicholls
Pupil premium lead Emma Kirkham
Governor / Trustee lead Chairs of Standing, Curriculum, Finance and Pastoral & Ethos committees.

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £ 474,029
Recovery premium funding allocation this academic year £ 129,720
Pupil premium funding carried forward from previous years (enter £0 if not applicable) £0

Total budget for this academic year £ 603,749
If your school is an academy in a trust that pools this funding, state the amount available to your

school this academic year




Part A: Pupil premium strategy plan

Statement of intent

The ultimate objective at Trinity C of E High School is to minimise the barriers to learning that disadvantaged students face in order for
them to achieve as well as non-disadvantaged students nationally.

The pupil premium strategy outlines the activities that the school are committed to in supporting the learning needs of disadvantaged
students through Quality First Teaching, whilst also meeting the pastoral and social needs of our disadvantaged young people.

High-quality teaching is at the heart of our approach; it is proven to have the greatest impact on closing the disadvantage attainment
gap and at the same time will be of benefit to all of our pupils. We will ensure that a whole school approach is adopted in which all staff
take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve. All pupils will be challenged in
the work that they are set.

The key principles of the plan, rooted in robust diagnostic assessment rather than assumptions about the impact of disadvantage, will
address the challenges of improving the attendance, parental engagement, self-esteem, confidence and readiness to learn as well as
overcoming the lack of academic support and technology at home for disadvantaged students. The strategy aims to reduce barriers to
attainment through a focus on attendance, behaviour, living well and cultural capital. Evidence based interventions will enable us to
overcome these barriers and ensure that disadvantaged students can develop a love for learning and flourish here at Trinity.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge Detail of challenge (all challenges have equal priority)
number

1 Attendance (those that are persistently absent)

2 Parental engagement leading to lower participation

3 Low self-esteem, confidence and readiness to learn
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Lack of academic support and technology at home

Maintain consistency of Quality First Teaching

The disproportionate number of C3 detentions given to Year 10 PP students

Attainment measures for Maths and English (especially 4+) for PP students

O iIN|[O |0~

Literacy skills a barrier to the progress of disadvantaged students

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

Intended outcome Success criteria

1.Attendance in line with non-disadvantaged students Improved attendance to ensure reduced gaps in knowledge

2. Increased parental engagement to enhance the home-school Increased attendance at parents’ evenings. Attendance at requested

partnership meetings to discuss progress. Positive interactions with parents when
necessary

3. Increase in confidence to impact positively on learning and Higher uptake of extra-curricular activities including trips and visits. High

aspirations quality and appropriate destinations ensured for disadvantaged students

4. Support provided in school where this is lacking at home. Gaps in Engagement with range of interventions provided. Subject knowledge

technology supplied by school so that learners are not disadvantaged improved and cultural capital gained.

5. All staff take responsibility for disadvantaged pupils’ outcomes and Relevant research used to inform whole school CPD sessions. Staff

raise expectations of what they can achieve given training to ensure that pupils receive high quality learning and best
practice is shared. All pupils are challenged and PP students improve
attainment

6. Pupil premium students in Year 10 are more engaged in school and Number of C3 detentions reduced for Y10 PP students

ready to learn

7. The attainment gap closes for pupils in Maths and English A suite of strategies are employed to reduce the gap (e.g. measures for
4+ EM and A8 Maths)

8. Improved reading, vocabulary and comprehension amongst Reading comprehension tests demonstrate improved comprehension

disadvantaged pupils skills among disadvantaged pupils and a smaller disparity between the
scores of disadvantaged pupils and their non-disadvantaged peers.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.

Teaching:

Total cost: £243,765.46

Activity Evidence that supports this approach Challenge
number(s)
addressed

Implementation of a CPD | To maintain high quality teaching, continued professional development must be embedded. The 3&5

model that develops EEF ‘Evidence Brief’ states that: “Effective PD is likely to require a balanced approach that includes

teacher practice building knowledge, motivating teachers, developing teacher techniques, and embedding practice.”

(including Development The EEF have identified quality first teaching and learning as having the biggest impact upon the

Time sessions and progress of disadvantaged pupils. The evidence for this can be seen here:

Investment time) 1. High-quality teaching | EEF (educationendowmentfoundation.org.uk)

The CPD ‘Investment’ model will include the following strands:
1. Walk Thrus Effective Teaching Reviews & Testimonials — WalkThrus
2. Leadership Matters Leadership Matters
3. NPQs National professional qualifications (NPQs) - GOV.UK (www.goV.uk)
4. Early Careers Framework EEF blog: Early Career Framework — three key insights for... | EEF
(educationendowmentfoundation.org.uk)
5. Growth Initiative EEF-Effective-Professional-Development-Guidance-Report. pdf
(d2tic4wvoliusb.cloudfront.net)
EEF-Effective-PD-Mechanisms-Poster.pdf (d2tic4wvoliusb.cloudfront.net)
PP a key foci for the All staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they 3&5

school’s quality
assurance processes

can achieve.

Pupil premium discussed in Department meetings, included in Subject Leader Monitoring and
Showcases to ensure it is kept as high priority.
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https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://www.walkthrus.co.uk/testimonials
https://www.leadershipmatters.org.uk/
https://www.gov.uk/government/publications/national-professional-qualifications-npqs-reforms/national-professional-qualifications-npqs-reforms
https://educationendowmentfoundation.org.uk/news/eef-blog-early-career-framework-three-key-insights-for-school-leaders-to-help-support-their-newest-teachers
https://educationendowmentfoundation.org.uk/news/eef-blog-early-career-framework-three-key-insights-for-school-leaders-to-help-support-their-newest-teachers
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1648715505
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1648715505
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Mechanisms-Poster.pdf?v=1635355217

Achievement for All audit (2021) identified the importance of involving subject leaders in monitoring
progress of disadvantaged students within their departments. Subject leader monitoring to include
conversations regarding progress of disadvantaged students.

Achievement for All (publishing.service.gov.uk)

Recruitment of English EEF evidence shows the average impact of small group tuition is two to four months’ progress, on 7&8
and mathematics average, over the course of a year. Some studies suggest that greater feedback from the teacher,
mentors to work primarily | more sustained engagement in smaller groups, or work more closely matched to learners’ needs
with disadvantaged : o . : :
explains this impact. Small group tuition | EEF (educationendowmentfoundation.org.uk
students (at both KS3 P P diop | : b
and KS4)
Assistant Head holds Achievement for All audit (2021) recommended raising profile of PP students across school. 3&5
responsibility for PP. Achievement for All (publishing.service.gov.uk)
The Assistant Head (PP) will follow the EEF’s ‘Tiered Approach’ to ensure that there is a balance
between: improving teaching, targeting academic support and wider strategies.
Pupil Premium_Guide Apr 2022 1.0.pdf (d2tic4wvoliusb.cloudfront.net)
As part of the Assistant Head role, they will be responsible for the writing of the PP statement,
implementing it and monitoring its impact. They will be accountable and transparent when reporting
on how the funding is used and its impact on the attainment of PP students. They will also keep
abreast of up-to-date research to inform practice.
Pupil Premium_Guide Apr 2022 1.0.pdf (d2tic4wvoliusb.cloudfront.net)
Improving Literacy for Improving disciplinary literacy is key for students as they learn knew, more complex concepts in 7&8

disadvantaged students

each subiject:
Improving Literacy in Secondary Schools | EEF (educationendowmentfoundation.org.uk)

Reading comprehension, vocabulary and other literacy skills are heavily linked with attainment in
maths and English:

Oxford University Press - Word Gap - Oxford Language Report (oup.com)

To enable students to build independent learning skills, and acquire new vocabulary, Bedrock
learning will be expanded to include Y7, Y8 pupils and identified Y11 students.

The fortnightly Fluency lessons will be delivered (by English teachers) to support Y7 pupils with the
development of their fluency skills.
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/193254/DFE-RR176.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/193254/DFE-RR176.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://global.oup.com/education/content/dictionaries/key-issues/word-gap/?region=uk&utm_medium=blog&utm_source=buddy-site&utm_team=digital&utm_campaign=WordGap2018&utm_brand=literacy&utm_content=report&_ga=2.199852910.1769264570.1667375687-1406085829.1667375687

EEF blog: Shining a spotlight on reading fluency | EEF (educationendowmentfoundation.org.uk)

Digital Literacy Curriculum | Bedrock Learning

A team of literacy ‘experts’ will deliver bespoke CPD sessions. This team will be made up of: The
Assistant Headteacher with whole school responsibility for literacy, the “Teaching and Learning’
team, SEND specialists (including speech and language therapists) and the school’'s Reading Lead
(TA).

TA Recommendations Summary.pdf (d2tic4wvoliusb.cloudfront.net)

Communication and language approaches | EEF (educationendowmentfoundation.org.uk)

Targeted academic support:

Total cost: £91,635.37

Activity Evidence that supports this approach Challenge
number(s)
addressed

Implement and utilise Standardised tests can provide reliable insights into the specific strengths and weaknesses of each 4,7 and 8

high quality diagnostic pupil to help ensure they receive the correct additional support through interventions or teacher

assessments to target instruction:

interventions (including:

CAT tests, Progress EEF Blog: Assessing learning in the new academic year (Part 1... | EEF

Tests and New Group (educationendowmentfoundation.org.uk)

Reading Tests).

Closing the reading gap in secondary schools - GL Assessment (gl-assessment.co.uk)
Selecting _interventions tool.pdf (d2tic4wvoliusb.cloudfront.net)
Revision guides provided | Research has shown that using revision guides, in isolation, has little impact on students’ learning. 3,4and7

for Y11 disadvantaged

However, once students have been trained to use them, and they are referred to in lessons, the
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https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency
https://bedrocklearning.org/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Recommendations_Summary.pdf?v=1667377643
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://www.gl-assessment.co.uk/assessments/secondary/closing-the-reading-gap/
https://d2tic4wvo1iusb.cloudfront.net/documents/support-for-schools/school-improvement-planning/Selecting_interventions_tool.pdf?v=1631171996

students

impact increases.

Study skills: Effective use of revision guides (sec-ed.co.uk)

Disadvantaged students will be provided with guides for some subjects and they will be given
strategies (on ‘how to revise’) during form time activities (Wellbeing — see Living Well section under
Wider Strategies).

Parents will be given information on how their child can use revision guides effectively during the Y11
‘Exam Support And Next Steps Evening’ in November 23.

Period 6 Initiative. One
hour after school per
fortnight for option
subjects and triple
science

EEF state that studies in England have shown that pupils eligible for free school meals typically
receive additional benefits from small group tuition. Small group tuition approaches can support
pupils to make effective progress by providing intensive, targeted academic support to those
identified as having low prior attainment or at risk of falling behind. The approach allows the teacher
to focus on the needs of a small number of learners and provide teaching that is closely matched to
pupil understanding. Small group tuition offers an opportunity for greater levels of interaction and
feedback compared to whole class teaching which can support pupils to overcome barriers to
learning and increase their access to the curriculum.

Small group tuition | EEF (educationendowmentfoundation.org.uk)

National Tutoring
Programme

Studies show that the average impact of approaches involving extending school time is about an
additional two months’ progress over the course of a year, according to EEF. The average impact is
influenced by the targeted use of before and after school programmes, which have higher impacts on
average. The research also indicates that attracting and retaining pupils in before and after school
programmes is harder at secondary level than at primary level. To be successful, any extension of
school time should be supported by both parents and staff. To increase the likelihood of additional
school time benefitting disadvantaged pupils, school leaders should consider how to secure
engagement and attendance among those from disadvantaged backgrounds. It is possible that if
targeted tuition or enrichment activities are offered universally, those who could benefit the most
would be the least likely to participate or engage.

National Tutoring Programme: guidance for schools, 2022 to 2023 - GOV.UK (www.goV.uk)

The Tutor Trust

4 7 and 8

KS3 Literacy support:
Intervention Reading

The average impact of reading comprehension strategies, according to EEF, is an additional seven
months’ progress over the course of a year. Successful reading comprehension approaches allow

7&8
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https://www.sec-ed.co.uk/best-practice/study-skills-effective-use-of-revision-guides/#:~:text=Research%20suggests%20that%20repeated%20reading,provide%20a%20silent%20reading%20opportunity.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.thetutortrust.org/?gclid=CjwKCAjwh4ObBhAzEiwAHzZYU7-De_ny_olHeEMAJY9-nSsHVW0SHPU3LytWvmfd3JXgkKaPetyuKxoCYdsQAvD_BwE

Lead

activities to be carefully tailored to pupils’ reading capabilities, and involve activities and texts that
provide an effective, but not overwhelming, challenge. Many of the approaches can be usefully
combined with Collaborative learning techniques and Phonics activities to develop reading skills.

Reading comprehension strategies | EEF (educationendowmentfoundation.org.uk)

Wider strategies:

Total cost: £273,453.72

Activity Evidence that supports this approach Challenge
number(s)
addressed

‘Class Charts’ embedded Class Charts software enables teachers to reward good behaviour, issue detentions and report on 2&6

to enhance issues in real time. It also enables parents to track their children’s performance and behaviour in

communication with detail, enhancing the ability for parents to see their child’s Trinity experience.

parents and all

stakeholders Data produced will enable close monitoring of C3s issued - especially for targeted pupils/groups e.g.

Year 9 (22/23). This will then inform decisions made about appropriate interventions (with a focus
on rewards and not just sanctions).
Research has shown (e.g. TES articles) that greater coherence in communications can be
developed through the implementation of Class Charts.
6 Steps To The Perfect Seating Plan (teachertoolkit.co.uk)
Transforming pupil behaviour and wellbeing with data (classcharts.com)
PP target groups Achievement for All (2021) audit identified that increased parental engagement can lead to 1&2

identified by pastoral
team. To work with
attendance team and
subject areas to target
persistent absenteeism

improved progress, behaviour, attendance and attainment. Audit recommended the importance of
using data to clearly identify the barriers to learning for students, such as attendance, behaviour,
participation, parental engagement, low self-esteem, low self-confidence, readiness to learn and low
aspirations. List of criteria to be used to select key students (behaviour points, attendance,
punctuality and credits). Weekly meetings held with relevant students including set agenda and
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.teachertoolkit.co.uk/2017/05/25/classcharts-4/
https://pages.classcharts.com/transforming-behaviour-with-data/

and lack of engagement

increased engagement with parents. Using this data, the pastoral team will be able to implement
suitable interventions.

EEF Parental Engagement Guidance Report.pdf (d2tic4wvoliusb.cloudfront.net)

Achievement for All (publishing.service.gov.uk)

One to one sessions with
Art Psychotherapist

Social and emotional learning interventions seek to improve pupils’ decision-making skills, interaction
with others and their self-management of emotions, rather than focusing directly on the academic or
cognitive elements of learning. This can include school-level approaches to developing a positive
school ethos, which also aim to support greater engagement in learning and more specialised
programmes which use elements of social and emotional learning and are targeted at students with
particular social or emaotional needs. EEF has found that the average impact of these interventions is
an additional four months’ progress over the course of a year. The security of this evidence is,
however, very low, and Trinity will carefully monitor the efficacy of the sessions for individuals.
Alongside academic outcomes, these interventions have an identifiable and valuable impact on
attitudes to learning and social relationships in school.

Social and emotional learning | EEF (educationendowmentfoundation.org.uk)

Initiatives to support
mental health of
students, including
Peripatetic Music
Lessons

Arts participation is defined as involvement in artistic and creative activities, such as dance, drama,
music, painting, or sculpture. It can occur either as part of the curriculum or as extra-curricular
activity. Research through EEF states that overall, the average impact of arts participation on other
areas of academic learning appears to be positive but moderate, about an additional three months
progress. Improved outcomes have been identified in English, mathematics and science. Some arts
activities have been linked with improvements in specific outcomes. For example, there is some
evidence of the impact of drama on writing and potential link between music and spatial awareness.
Wider benefits such as more positive attitudes to learning and increased well-being have also
consistently been reported.

Arts participation | EEF (educationendowmentfoundation.org.uk)

Living Well initiative
embedded and tracked

Sutton Trust (2021) report that ‘Concerningly, there has been a significant rise in mental health
problems for young people’ due to the pandemic. ‘Living Well’ is the umbrella term given to
maintaining / gaining good wellbeing through a range of form time activities, including singing,

1&3
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https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/193254/DFE-RR176.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

by Wellbeing Coordinator

reading, discussion and mental health awareness. A ‘Living well’ team building day will be delivered
to each year group. The Living Well initiative will also form part of the Showcase accountability
process.

Student mental health during the pandemic - Sutton Trust

Enrichment and extra-
curricular provision
increased to meet the
needs of all students
coordinated and tracked
by a member of staff.

Achievement for All (2021) highlighted lower participation levels of PP students in extra-curricular
activities. Many disadvantaged students have a lack of enrichment opportunities to build cultural
capital — sometimes leading to social and emotional issues. EEF states that studies in England
suggest that different socio-economic groups have similar levels of aspiration for their future
outcomes and that differences in participation rates in higher education are largely driven by
academic attainment. Given the broad range of attitudes, behaviours and beliefs surrounding
aspirations in communities with higher rates of poverty, schools should avoid generalisations.
Aspiration interventions without an academic component are unlikely to narrow the disadvantaged
attainment gap. Teacher expectations play a role in shaping pupil outcomes and teachers should aim
to communicate a belief in the academic potential of all pupils. Trinity to track data to show that
uptake of disadvantaged students is at least in line with the proportion in school.

Achievement for All (publishing.service.gov.uk)

Pupil Premium menu evidence brief.pdf.pdf (d2tic4wvoliusb.cloudfront.net)

What Is Ofsted's 'Cultural Capital'? | True Education Partnerships

Activities to build cultural capital will include:

e Duke of Edinburgh DofE - The Duke of Edinburgh's Award

e Theatre visits Arts participation | EEF (educationendowmentfoundation.org.uk)

e First Story Young Writers Programme Young Writers Programme | First Story

e AQA makeup course AQA | Programmes | Unit Award Scheme

e Ben Mellor: Performance Poetry Arts participation | EEF
(educationendowmentfoundation.org.uk)

e Y8 Peak Residential Physical activity | EEF (educationendowmentfoundation.org.uk)

1,2, 3,4 and 8

Pupil premium sports
fund

Evidence from EEF is that the average impact of the engaging in physical activity interventions and
approaches is about an additional one month’s progress over the course of a year. Participating in

1&3
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https://www.suttontrust.com/news-opinion/all-news-opinion/student-mental-health-pandemic/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/193254/DFE-RR176.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_menu_evidence_brief.pdf.pdf?v=1649431092
https://www.trueeducationpartnerships.com/schools/what-is-ofsteds-cultural-capital/
https://www.dofe.org/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://firststory.org.uk/young-writers-programme/
https://www.aqa.org.uk/programmes/unit-award-scheme
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

sports and physical activity is likely to have wider health and social benefits. There are wider benefits
from regular physical activity in terms of physical development, health and wellbeing as well as other
potential benefits have been reported such as improved attendance.

Physical activity | EEF (educationendowmentfoundation.org.uk)

External mentor to meet
targeted PP students to
focus on behaviour

The average impact of behaviour interventions is four additional months’ progress over the course of
a year. EEF evidence suggests that, on average, behaviour interventions can produce moderate
improvements in academic performance along with a decrease in problematic behaviours. According
to figures from the Department for Education, pupils who receive Free School Meals are more likely
to receive a permanent or fixed period exclusion compared to those who do not. The most common
reason for exclusion is persistent disruptive behaviour. Pupil behaviour will have multiple influences,
some of which teachers can directly manage though universal or classroom management
approaches. Some pupils will require more specialist support to help manage their self-regulation or
social and emotional skills.

Behaviour interventions | EEF (educationendowmentfoundation.org.uk)

Improving Behaviour in Schools | EEF (educationendowmentfoundation.org.uk)

1&3

One to one CEIAG
meetings for KS4
students. Work
Experience for Year 10

Sutton Trust (2020) report that the pandemic has had a considerable impact on the economy, with
job vacancies down, redundancies announced and more job losses likely in future. Young people
entering the job market this year are likely to be particularly badly hit by the current economic crisis.
This is all likely to have a considerable impact on social mobility, as data suggests that an economic

landscape with fewer opportunities is likely to hit those from disadvantaged backgrounds the hardest.

When opportunities are scarce, it is those with the most support and who are more thoroughly
prepared, who will succeed.

Poorer young people more likely to have career aspirations that... | EEF
(educationendowmentfoundation.org.uk)

2&3

Summer School for Year
6

On average, evidence suggests that pupils who attend a summer school make approximately three
additional months’ progress compared to similar pupils who do not attend a summer school. Greater
impact can be achieved when summer schools are intensive, well-resourced, and involve small
group or one to one teaching by trained and experienced teachers. It does appear to be an
advantage to have teachers who are known to the pupils (typically +4 months overall).

11



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour?utm_source=/education-evidence/guidance-reports/behaviour&utm_medium=search&utm_campaign=site_search&search_term=behaviour
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match

Summer schools | EEF (educationendowmentfoundation.org.uk)
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools

