Pupil premium strategy statement
This statement details our school’s use of pupil premium (and recovery premium for the 2024 to 2025 academic year) funding to help improve the attainment of
our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had
within our school.

School overview

Detail Data

School name Trinity C of E High School
Number of pupils in school 1504

Proportion (%) of pupil premium eligible pupils 474 (31.52%)

Academic year/years that our current pupil premium strategy 2024/25

plan covers

Date this statement was published

Date on which it will be reviewed

Statement authorised by Julian Nicholls
Pupil premium lead Emma Kirkham
Governor / Trustee lead Chairs of Standing, Curriculum, Finance and Pastoral & Ethos committees.

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £ 487,710
Pupil premium funding carried forward from previous years (enter £0 if not applicable) £0

Total budget for this academic year £ 487,710
If your school is an academy in a trust that pools this funding, state the amount available to your

school this academic year




Part A: Pupil premium strategy plan Statement of intent

The ultimate objective at Trinity C of E High School is to minimise the barriers to learning that disadvantaged students face in order for
them to achieve as well as non-disadvantaged students nationally.

The pupil premium strategy outlines the activities that the school are committed to in supporting the learning needs of disadvantaged
students through Quality First Teaching, whilst also meeting the pastoral and social needs of our disadvantaged young people.

High-quality teaching is at the heart of our approach; it is proven to have the greatest impact on closing the disadvantage attainment
gap and at the same time will be of benefit to all of our pupils. We will ensure that a whole school approach is adopted in which all staff
take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve. All pupils will be challenged in
the work that they are set.

The key principles of the plan, rooted in robust diagnostic assessment rather than assumptions about the impact of disadvantage, will
address the challenges of improving the attendance, parental engagement, self-esteem, confidence and readiness to learn as well as
overcoming the lack of academic support and technology at home for disadvantaged students. The strategy aims to reduce barriers to
attainment through a focus on attendance, behaviour, living well and cultural capital. Evidence based interventions will enable us to
overcome these barriers and ensure that disadvantaged students can develop a love for learning and flourish here at Trinity.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge Detail of challenge (all challenges have equal priority)

number

1 Maintain consistency of Quality First Teaching

2 Literacy and Numeracy skills a barrier to the progress of disadvantaged students
3 Lack of academic support at home

4 Attendance (those that are persistently absent)

5 Behaviour and engagement




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved

Intended outcome

Success criteria

1. All staff take responsibility for disadvantaged pupils’ outcomes and
raise expectations of what they can achieve

Relevant research used to inform whole school CPD sessions. Staff
given training to ensure that pupils receive high quality learning and best
practice is shared. All pupils are challenged and PP students improve
attainment

2. The attainment gap closes for pupils in Maths and English
Reading improves

A suite of strategies are employed to reduce the gap (e.g. measures for
4+ EM and A8 Maths and New Group Reading Test)

Lexia data shows that pupils are advancing in all 3 strands

3. Support provided in school where this is lacking at home. Revision
guides supplied by school so that learners are not disadvantaged

Pupils learn how to revise effectively and their results in GCSE exams
improve from 6" Form Entrance Exams

4. Attendance in line with non-disadvantaged students

Improved attendance to ensure reduced gaps in knowledge

5. Increase in confidence to impact positively on learning and
aspirations

Higher uptake of extra-curricular activities including trips and visits. High
quality and appropriate destinations ensured for disadvantaged students.
Class Charts data shows more engagement and fewer behaviour logs.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.

Teaching:

Total cost: £208,460

model that develops
teacher practice
(including Development
Time sessions and SIP
time)

EEF ‘Evidence Brief’ states that: “Effective PD is likely to require a balanced approach that includes
building knowledge, motivating teachers, developing teacher techniques, and embedding practice.”

The EEF have identified quality first teaching and learning as having the biggest impact upon the
progress of disadvantaged pupils. The evidence for this can be seen here:

. High-quality teaching | EEF (educationendowmentfoundation.org.uk)

All staff participate in CPD. An extensive programme is produced every half term and delivered on a
weekly basis. A diverse team plan, coordinate and deliver the programme. Regular updates and
training relate to the challenges and needs within the school community.

EEF-Effective-PD-Mechanisms-Poster.pdf (d2tic4wvoliusb.cloudfront.net)
The CPD model will include the following strands:

e The ‘School Improvement Team’ meetings to galvanise Curriculum and Pastoral
e SIP Time’ - Middle Leaders from the different areas of school are timetabled to meet and
discuss priorities.
e NPQs
National professional qualifications (NPQs) - GOV.UK (www.gov.uk)

o Early Careers Framework

Activity Evidence that supports this approach Challenge
number(s)
addressed

Implementation of a CPD | To maintain high quality teaching, continued professional development must be embedded. The 1



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Mechanisms-Poster.pdf?v=1635355217
https://www.gov.uk/government/publications/national-professional-qualifications-npqs-reforms/national-professional-qualifications-npqs-reforms

EEF blog: Early Career Framework — three key insights for... | EEF
(educationendowmentfoundation.org.uk)

Improving Literacy for
disadvantaged students

Improving disciplinary literacy is key for students as they learn knew, more complex concepts in
each subject:

Improving Literacy in Secondary Schools | EEF (educationendowmentfoundation.org.uk)

Reading comprehension, vocabulary and other literacy skills are heavily linked with attainment in
maths and English:

Oxford University Press - Word Gap - Oxford Language Report (oup.com)

The fortnightly Fluency lessons will be delivered (by English teachers) to support Y7 pupils with the
development of their fluency skills.

EEF blog: Shining a spotlight on reading fluency | EEF (educationendowmentfoundation.orqg.uk)

To enable students to build independent learning skills, and acquire new vocabulary, Bedrock will be
delivered during fortnightly lessons to all Y7 pupils. Also, will be set as homework for Y7 and Y8

pupils.

Digital Literacy Curriculum | Bedrock Learning

2,3&5

Targeted academic support:

Total cost: £63,039

Activity

Evidence that supports this approach

Challenge
number(s)
addressed



https://educationendowmentfoundation.org.uk/news/eef-blog-early-career-framework-three-key-insights-for-school-leaders-to-help-support-their-newest-teachers
https://educationendowmentfoundation.org.uk/news/eef-blog-early-career-framework-three-key-insights-for-school-leaders-to-help-support-their-newest-teachers
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://global.oup.com/education/content/dictionaries/key-issues/word-gap/?region=uk&utm_medium=blog&utm_source=buddy-site&utm_team=digital&utm_campaign=WordGap2018&utm_brand=literacy&utm_content=report&_ga=2.199852910.1769264570.1667375687-1406085829.1667375687
https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency
https://bedrocklearning.org/

Implement and utilise
high quality diagnostic
assessments to target
interventions (including:
CAT tests, Progress
Tests and New Group
Reading Tests).

Standardised tests can provide reliable insights into the specific strengths and weaknesses of each
pupil to help ensure they receive the correct additional support through interventions or teacher
instruction:

EEF Blog: Assessing learning in the new academic year (Part 1... | EEF
(educationendowmentfoundation.org.uk)

Closing the reading gap in secondary schools - GL Assessment (gl-assessment.co.uk)

Selecting interventions tool.pdf (d2ticdwvoliusb.cloudfront.net)

Revision guides provided
for Y11 disadvantaged
students and parents
given guidance on
revision strategies.

Research has shown that using revision guides, in isolation, has little impact on students’ learning.
However, once students have been trained to use them, and they are referred to in lessons, the
impact increases.

Study skills: Effective use of revision guides (sec-ed.co.uk)

Disadvantaged students will be provided with guides for some subjects and they will be given
strategies (on ‘how to revise’) during form time activities (Wellbeing — see Living Well section under
Wider Strategies).

Parents will be given information on how their child can use revision guides effectively during the Y11
‘Exam Support And Next Steps Evening’ in November 24.

KS3 Literacy support:

Intervention Reading
Lead

The average impact of reading comprehension strategies, according to EEF, is an additional seven
months’ progress over the course of a year. Successful reading comprehension approaches allow
activities to be carefully tailored to pupils’ reading capabilities, and involve activities and texts that
provide an effective, but not overwhelming, challenge. Many of the approaches can be usefully
combined with Collaborative learning techniques and Phonics activities to develop reading skills.

Reading comprehension strategies | EEF (educationendowmentfoundation.org.uk)

Lexia will be introduced to support pupils identified as needing ‘immediate intervention’ at both Key
Stage 3 and 4 (NGRT). This will take place during the school day.

Latest evaluation reports include new analysis of impact of... | EEF

Mathematics mentor to
work primarily with

EEF evidence shows the average impact of small group tuition is two to four months’
progress, on average, over the course of a year. Some studies suggest that greater
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https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://www.gl-assessment.co.uk/assessments/secondary/closing-the-reading-gap/
https://d2tic4wvo1iusb.cloudfront.net/documents/support-for-schools/school-improvement-planning/Selecting_interventions_tool.pdf?v=1631171996
https://www.sec-ed.co.uk/best-practice/study-skills-effective-use-of-revision-guides/#:~:text=Research%20suggests%20that%20repeated%20reading,provide%20a%20silent%20reading%20opportunity.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/news/latest-evaluation-reports-include-new-analysis-of-impact-of-reading-programme-on-disadvantaged-pupils

disadvantaged students
(at both KS3 and KS4)

feedback from the teacher, more sustained engagement in smaller groups, or work more
closely matched to learners’ needs explains this impact. Small group tuition

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-
group-tuition

Wider strategies:

Total cost: £218,544

Art Psychotherapist

with others and their self-management of emotions, rather than focusing directly on the academic or
cognitive elements of learning. This can include school-level approaches to developing a positive
school ethos, which also aim to support greater engagement in learning and more specialised
programmes which use elements of social and emotional learning and are targeted at students with
particular social or emotional needs. EEF has found that the average impact of these interventions is
an additional four months’ progress over the course of a year. The security of this evidence is,
however, very low, and Trinity will carefully monitor the efficacy of the sessions for individuals.

Activity Evidence that supports this approach Challenge
number(s)
addressed

PP target groups Achievement for All (2021) audit identified that increased parental engagement can lead to 48&5

identified by pastoral improved progress, behaviour, attendance and attainment. Audit recommended the importance of

team. To work with using data to clearly identify the barriers to learning for students, such as attendance, behaviour,

attendance team and participation, parental engagement, low self-esteem, low self-confidence, readiness to learn and low

subject areas to target aspirations. List of criteria to be used to select key students (behaviour points, attendance,

persistent absenteeism punctuality and credits). Weekly meetings held with relevant students including set agenda and

and lack of engagement increased engagement with parents. Using this data, the pastoral team will be able to implement

suitable interventions.
EEF Parental Engagement Guidance Report.pdf (d2tic4wvoliusb.cloudfront.net)
Achievement for All (publishing.service.gov.uk)
One to one sessions with | Social and emotional learning interventions seek to improve pupils’ decision-making skills, interaction | 4 g 5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/193254/DFE-RR176.pdf

Alongside academic outcomes, these interventions have an identifiable and valuable impact on
attitudes to learning, attendance and social relationships in school.

Social and emotional learning | EEF (educationendowmentfoundation.org.uk)

Initiatives to support Arts participation is defined as involvement in artistic and creative activities, such as dance, drama, 485
mental health of music, painting, or sculpture. It can occur either as part of the curriculum or as extra-curricular
students, including activity. Research through EEF states that overall, the average impact of arts participation on other
Peripatetic Music areas of academic learning appears to be positive but moderate, about an additional three months
Lessons and First Story progress. Improved outcomes have been identified in English, mathematics and science. Some arts
Young Writers activities have been linked with improvements in specific outcomes. For example, there is some
evidence of the impact of drama on writing and potential link between music and spatial awareness.
Wider benefits such as more positive attitudes to learning and increased well-being have also
consistently been reported.
Arts participation | EEF (educationendowmentfoundation.org.uk)
External mentor to meet | The average impact of behaviour interventions is four additional months’ progress over the course of | 4 g 5
targeted PP students to a year. EEF evidence suggests that, on average, behaviour interventions can produce moderate
focus on behaviour improvements in academic performance along with a decrease in problematic behaviours. According
to figures from the Department for Education, pupils who receive Free School Meals are more likely
to receive a permanent or fixed period exclusion compared to those who do not. The most common
reason for exclusion is persistent disruptive behaviour. Pupil behaviour will have multiple influences,
some of which teachers can directly manage though universal or classroom management
approaches. Some pupils will require more specialist support to help manage their self-regulation or
social and emotional skills.
Behaviour interventions | EEF (educationendowmentfoundation.org.uk)
Improving Behaviour in Schools | EEF (educationendowmentfoundation.org.uk)
One to one CEIAG Sutton Trust (2020) report that the pandemic has had a considerable impact on the economy, with 5

meetings for KS4
students. Work
Experience for Year 10

job vacancies down, redundancies announced and more job losses likely in future. Young people
entering the job market this year are likely to be particularly badly hit by the current economic crisis.
This is all likely to have a considerable impact on social mobility, as data suggests that an economic

landscape with fewer opportunities is likely to hit those from disadvantaged backgrounds the hardest.

When opportunities are scarce, it is those with the most support and who are more thoroughly
prepared, who will succeed.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour?utm_source=/education-evidence/guidance-reports/behaviour&utm_medium=search&utm_campaign=site_search&search_term=behaviour

Poorer young people more likely to have career aspirations that... | EEF
(educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match

